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Advanced Placement American History in 3-D 
 
David Alvis, Wofford College, Department of Government 
Steve Jobe, Spartanburg Day School 




The purpose of this project is to create an online collection of visual works that will 
enable high school teachers to supplement their instruction of AP American history as 
well as local history in Spartanburg, SC. We are grateful for this grant from the Arthur 
Vining Davis Foundation and believe that this project will be a credit to their generosity.  
It is a commonly acknowledge fact in pedagogy today that visual stimulation enhances 
learning and makes it more enjoyable. Art can introduce social studies, literature, civics, 
and even science and math in an immediate, tangible way. In AP American History, 
students can develop a deeper understanding of history and our shared human through 
visual works of art.  As more and more teachers are now utilizing visual technology in 
the classroom, there is exponentially greater demand for visual illustrations of historical 
themes.  Yet, the supply of such material has not kept up with the demand. Teachers 
often complain that they must scavenge the Internet for works of art, political cartoons, or 
other media in order to prepare for class.  The advantage of this project is to collect this 
kind of material in a single website complete with lesson plans and an historical 
narrative.  We therefore hope that our project will not only prove to be of great benefit to 





Our AVD team consists of Steve Jobe from the Spartanburg Day High School, David 
Alvis from the Department of Government at Wofford College, and Erin Frost, an 
Education Major at Wofford College.  Steve and David have been meeting since July to 
organize both the content of the syllabus, collect visual works, and add a body of 
literature to the current AP History curriculum.  Having completed the syllabus and 
collected an initial sample of visual works, the team has been joined by Erin Frost who 
will aid them in developing this material into a body of lesson plans that will be 
accessible to other teachers on the Internet.  Visual works are selected in chronological 
order and arranged to complement the standard AP American history curriculum.  Each 
work serves as an illustration of the topic or historical period.  With the assistance of 
resources available at Wofford College, we have also acquired a collection of secondary 
literature addressing both the historical period and the visual work.  The Lesson Plans are 
formatted in the following manner: 
 
1. Introduction › 
2. Learning Objectives  › 
3. Background  › 
4. Preparation Instructions  › 
5. Lesson Activities  › 





These lessons plans have been modeled on the National Endowment of Humanities 
EDSITEment program which offers its own Internet database of lesson plans.  As their 
mission explains: “EDSITEment, from the National Endowment for the Humanities is a 
partnership with the National Trust for the Humanities, and the Verizon Foundation, 
which brings online humanities resources directly to the classroom through exemplary 
lesson plans and student activities. EDSITEment develops AP level lessons based on 
primary source documents that cover the most frequently taught topics and themes in 
American history. Many of these lessons were developed by teachers and scholars 
associated with the City University of New York and Ashland University.”  Dr. David 
Alvis is a member of the Ashland University American History program assisting the 
National Endowment of Humanities with this project. We hope that by utilizing portions 
of the NEH’s suggested material and formulating our lesson plans on their model that 


























Lesson 1: The US and the Problem of Neutrality, 1803-1808 





In response to French and British aggression during the Napoleonic Wars, the United 
States adopted a retaliatory embargo in December of 1807 under the Presidency of 
Thomas Jefferson.  The enforcement of the embargo over the next two years soon 
became one of the least popular initiatives undertaken by the President’s administration. 
As one editorial during the period put it: “Whatever damps the ardor of commercial 
enterprise and paralyses her industry, is eagerly grasped at as a mean to accomplish the 
favourite scheme of its annihilation… We will find the sources which swell the tide of 
our prosperity, so far dried up by the Embargo, that the revenue of the country will not 
defray one-fourth of the ordinary expenses of government. “ (Baltimore Federal Republic 
July 6, 1808).  This lesson examines the ways in which the enforcement of the policy was 
publicly perceived and depicted by newspaper cartoonists during the period. By looking 
at one political cartoon in particular students will explore the ways that executive power 




Beginning with George Washington’s Neutrality Proclamation in 1793, the United States 
adopted the policy of non-interference in relation to the wars and controversies between 
European powers, especially those of France and England.  Regardless whether popular 
sympathies lay with England or France, Presidents from Washington to Jefferson 
determined that the developing nation could not afford to enter this lethal fray. However, 
the policy was particularly embarrassing to the Jefferson administration which had risen 
to power on the grounds that the executive was the chief embodiment of popular will.  
Jefferson mobilized voters to unseat the formerly elected Federalists in the election of 
1800 Election for abandoning their treaty obligations to the French and failing to aid the 
country by means of trade during their war with England.  According to Jefferson, the 
election of 1800 was a revolution that dislodged the monarchical pretensions of the 
Federalists.  Jefferson’s own neutrality and subsequent embargo on trade with the French 
and British appeared to discredit his claims to a revolution.  In fact, Jefferson’s embargo 
required an even more powerful executive than had been wielded by  the administrations 
of George Washington or John Adams. Contrary to his professed antipathy towards a 
strong federal government, the Jefferson administration went toe-to-toe with the states 
over the enforcement of the embargo between 1807-9.  At one point American ships were 
not only prohibited from sailing to any foreign port, they were eventually prohibited from 
trading certain domestic goods in order to effectively enforce the law.  The embargo, 
carried out from December 1807 to March 1809 was perhaps the only alternative to war, 
but, in the eyes of many Americans, the embargo’s devastating effect upon commercial 
trade seemed like a war against the American people waged by a national government 
that ironically had promised to be more limited in power than under its previous 
administrators.   The battle of the enforcement of the embargo eventually culminated in 
New England’s threatened secession at the Harford Convention.   By the end of 
Jefferson’s term, the president was forced to terminate the embargo policy near the end of 
his administration.  
The political cartoon here reflects the state of public opinion and the common contempt 
throughout the nation for the embargo policy.  While Jefferson contended that the 
embargo would demonstrate the nation’s strength by denying France and England of the 
opportunity to procure our goods, the cartoon both mocks Jefferson’s pretentious claims 
of American power as well as his supposedly democratic claims to authority. In the 
cartoon here, a trader holding a barrel labeled – “superfine”(perhaps a reference to the 
delicate quality of the contraband he aims to export) is “nicked” by the snapping turtle 
who is held on a leash by Thomas Jefferson.  The turtle’s bite is not lethal, thus 
reminding us of the inability of the executive to effective enforce this unpopular policy.  
Beneath the turtle’s foot is a copy of the Federal Maritime Coasting Act of 1793, under 
which Congress could issue licenses for regulating the coasting trade and permitting or 
denying permission of vessels to engage in trade.  Given the importance of trade to the 
developing nation, the turtle seems more like a nuisance than a lethal form of force.  The 
mockery of Congressional statutory authority (the Coasting Act) and Executive power 
(the snapping turtle) reveal the public perception that eventually led to the demise of the 
embargo as a foreign policy tool.  Many Americans did not see the embargo and its 
enforcement as Jefferson did – a forceful assertion of America’s authority in foreign 
affairs.  Rather, they regarded it as a gratuitous attack on their means of earning a living.  
Though the act might have demonstrated our capacity to inflict more wounds on the 
British and French than has previously been thought, Jefferson ultimately could not 
solicit the degree of support that would have been necessary in order to gain compliance 
with the law. Consequently, Jefferson, who had tried to revolutionize the presidency by 
making it a more popular institution of authority in the United States, now appears as a 




























Competency Goal 3: The New Nation (1783-1816)  
3.02 Investigate the effectiveness of the presidents and other officers of the federal 
government in leading the New Nation. 
3.03 Assess the major foreign and domestic issues and conflicts experienced by 



















 #1. Introduction Activity: Prediction Pairs  (5 min) 
  Questions:  
1. Who are the people represented in this cartoon? 
2. What does the turtle represent and what kind of threat does it 
pose to the activity taking place 
3. What kind of contraband might be represented here? 
4. What is being mocked in this cartoon? 
5. How does the depiction here reflect the newspaper critiques of 
the Embargo that you have read? 
 
 
#2. Class Discussion: The students will share their answers to the Introduction 
Activity (10 min) 
 
#3.The teacher will split the students into 3 groups.  Each group will be assigned a 
number 1-2-3. Group 1 will work on the British Orders in Council, Nov 1807 
section. Group 2 will work on the Berlin Decree Nov 21, 1806 section. Group 3 
will work on Jefferson’s Third Annual Message to Congress, Oct 7, 1803.  Each 
group will read the document and answer the questions that follow. The teacher 
will instruct the students: as you are reading, highlight or underline words that are 
unfamiliar to you and then look up their meaning in a dictionary. (20 min)  
 
1. What did the British hope to achieve by their Acts of Council in 
November of 1807? 
2. What did the French hope to achieve in the Berlin decree? 
3. What did the Americans hope to achieve through the Embargo? 
 
    
 #4. Class Discussion: Each group will choose a spokesperson to present   
 answers to their section’s question. The teacher will correct or answer any    
 questions the students have after each question is presented. (10 min) 
 
#5. Exit Slip Activity: 3x5 Index Cards, Lesson #1 Assessment Exit Slip: For the 
last 5 minutes of class, the students will be given a 3X5 index card to write down 
3 main terms and/or events they learned from a section they DID NOT complete 
during group work. The index card will also be used for the students to write 
down anything they did not understand from the lesson. The teacher will take the 
index cards from the students as their “exit slip” to leave the class. The teacher 
will read the cards and review the student responses, so that he or she can know 
what the students learned and what they need help on. (Common 
misunderstandings from the students may lead to adjusting or reviewing material 






British Orders in Council November 1807  
 




An Embargo Without Object!! (January 18, 1808 Editorial in the Boston Gazette) 
 
Hateful Measures for Enforcing the Embargo (February 2, 1809)  
 




The Presidency of Andrew Jackson is most commonly remembered for its aggressive use 
of executive powers in the name of a political party.   Jackson’s most contentious act as 
president was his veto of the Second National Bank of the United States followed by his 
order to remove the bank deposits. Here we will look to Jackson’s expansion of 
presidential prerogatives as they were perceived by the public and caricatured in the 
press.  Given the continued anxiety about the unilateral exercise of executive power 
today, students’ knowledge of present dilemmas regarding executive power will benefit 
from this exploration of the Jacksonian Era.  Like today, some individuals during this 
period regarded Jackson’s assertion of power in the name of the people as a triumph for 
democracy, while others regarded it as a usurpation of political power and a danger to 
limited government.  Many thought of Jackson as a hero, while others regarded him as a 
tyrant.  By examining this famous political cartoon of Jackson here, students will analyze 
the opportunities and limitations of popular leadership through a careful study of the role 
of the party press and the merits or weakness of broadcasting political arguments through 


































































A.) The students will be able to describe the overall importance of the Jackson picture 
 
B.) The students will use a journal entry to analyze and observe the Jackson picture 
 
C.) The students will be able to understand and discuss President Jackson's Veto Message 
Regarding the Bank of the United States; July 10, 1832 
 
D.) The students will identify 3-5 main elements of Jackson’s message and present them 







 A.) Introduction Activity: The teacher will discuss the introduction material to the 
 students (in the form of a mini-lecture and have the students take notes on the  
 discussion)  
  The students will use their journal notebooks for Journal Activity #1 
 
 B.) Printed Handouts to give to each student:  
  #1: Jackson Picture 
  #2: Narrative of Jackson’s Veto of the Second Bank of the United States 
#3: Jackson’s Bank Veto Message 
  #4: Henry Clay’s Response to the Veto Message   
 
 C.) Have colored paper, markers, and props (such as hats, colorful shirts, etc) for 
 the students to use when presenting the 3-5 most important parts of Jackson’s 
 Message. 
 
D) Have students divide into three panels.  First panel will present the Jackson 
case for the veto.  The second group will present the opposing case against the 
President’s veto.  The third panel represents members of the press and will offer 






Journal Entry: Students will look at the Jackson picture on the overhead and 
write a paragraph about significance of the picture—the clothes, facial 
expressions, designs, etc The teacher will then help the students analyze the 
picture and its importance.  
 
#1. Introduction Activity: Teacher Lecture  (5 min) 
  
#2. Journal Entry Activity (10 min) 
 
#3.The teacher will divide the students into 3 groups to complete the Jackson.  
Each group will be assigned a number 1-2-3. Each group will read the Jackson 
document. The teacher will instruct the students: as you are reading, highlight or 




#4. The students will present to the class Jackson’s 3-5 main points in his message 
(10 min) 
 
#5 Students will divide into three panels.  One panel will offer a 5 minute 
presentation of the case for Jackson.  The second panel will offer a 5 minute 
presentation of the case against Jackson.  The third group will represent the press 






Narrative of Andrew Jackson’s Opposition to the Second Bank of the United States 
Jacskon’s Message on the Bank Veto 































































































A.) The students will be able to describe the overall importance of the John Gast’s 
American Progress 
 
B.) The students will discuss and explain the ways that this picture portrays both the 
positive a negative dimensions of Manifest Destiny  
 
C.) The students will be able to understand and discuss John O’Sullivan’s writings on 
manifest destiny 
 
D.) The students will identify 3-5 main elements of the political and social ambitions of 







 A.) Introduction Activity: The teacher will discuss the introduction material to the 
 students (in the form of a mini-lecture and have the students take notes on the  
 discussion)  
  The students will use their journal notebooks for Journal Activity #1 
 







C.) Have students present 3-5 most important themes of O’Sullivan’s writings 
 
D) Have students present Abraham Lincoln’s criticism of the Mexican American 
War 
 
E) Have students explain how both the vision of O’Sullivan and the criticism of 






Journal Entry: Students will look at the Jackson picture on the overhead and 
write a paragraph about significance of the picture—the clothes, facial 
expressions, designs, etc The teacher will then help the students analyze the 
picture and its importance.  
 
#1. Introduction Activity: Teacher Lecture  (15 min) 
  
#2. Journal Entry Activity (10 min) 
 
#3.Students will divide into small groups to discuss each of the writings.  Each 
group will present a major theme or themes that they find in the readings (10 min)  
 
 




The Democratic Principle, by John O’Sullivan 
Manifest Destiny, by John O’Sullivan 
The Great Nation of Futurity, by John O’Sullivan 
Lincoln’s	Speech	on	the	War	with	Mexico	
	
